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Introduction to the Revised Manual 

September 2009 

 

After 6 years of use with the 2003 Fidelity of Implementation Rating System (FIMP) 

manual, the ISII FIMP team decided to revise and refresh the FIMP manual. The ISII team’s 

experience training new FIMP raters, certifying PMTO practitioners, and sustaining reliability 

led the decision to revise. Four goals were identified: 

 To improve reliability 

 To improve clarity and thereby facilitate the training of new FIMP teams 

 To minimize changes 

 Changes would not significantly alter scores on already-rated sessions. 

The team that revised the FIMP manual comprises the original three authors and Margrét 

Sigmarsdóttir. Sigmarsdóttir has served as the FIMP leader at ISII for several years, guiding 

the ISII team through monthly reliability assessments and overseeing the development of 

new FIMP training and reliability materials. Sigmarsdóttir and Laura Rains have trained new 

FIMP teams in the field and conducted regular reliability assessments with them. These 

implementation and research activities pointed to the need for revision.  

The major changes are as follows: 

 Role play (RP) was previously scored within two categories: Teaching and Process. In 

this revised edition, RP is scored entirely within the Teaching dimension. 

 The category name Overall Quality has been changed to Overall Development. The 

prior moniker led to the misconception that this category represented the mean score 

or combination of the other categories. The intent is to provide a rating of the 

practitioner’s ability to engage the family in the change process using PMTO principles 

and procedures, taking into account the difficulty of contextual situations, needs, and 

characteristics. We have de-emphasized the relevance of PMTO Knowledge within 

this category, since that is represented elsewhere. 

 The rating sheet has been revamped. Cues for the key characteristics for the 

categories are altered to reflect the changes made within the manual. 
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Introduction 

 The Fidelity of Implementation Rating System (FIMP) is an observational system 

designed to quantify the extent to which a practitioner displays competent adherence (Waltz, 

Addis, Koerner, & Jacobson, 1993) to the core components of the Parent Management 

Training – Oregon model (PTMO™) intervention. The PMTO model was developed at the 

Oregon Social Learning Center (OSLC). FIMP is based on two prior OSLC observational 

systems designed to evaluate fidelity and to understand the intervention process: Therapist 

Performance Observational System (TPOS; Reid et al., 1979) and the Therapy Process 

Code (TPC; Chamberlain et al., 1986).  

 PMTO intervention programs are based on social interaction learning (SIL) theory and 

principles. The SIL model identifies five parenting practices as core mechanisms of 

child/adolescent adjustment: skill encouragement, limit setting (aka discipline), monitoring, 

problem solving, and positive involvement. The primary focus of PMTO interventions is to 

strengthen these core parenting practices and thereby improve child/adolescent adjustment.  

 FIMP is designed to assess practitioners’ adherence to and competence with the 

PMTO method; ratings are based on observations of segments of intervention sessions that 

focus on core PMTO parenting practices. Five theoretically relevant categories are scored 

with FIMP: Knowledge, Structure, Teaching, Process Skills, and Overall Development. Each 

dimension is rated on a 9-point scale. The rating procedures, definitions of core and 

supporting parenting practices, and the rating scale are described in this manual. The FIMP 

Rating Form and the summary checklist of categories and features (FIMP Categories 

Checklist) can be found on pages 36 and 37. 

  The five FIMP categories were developed in an iterative process in which we linked 

definition of a practitioner’s adherence to the core PMTO components as specified by the 

theory with competent delivery. A primary goal was to behaviorally specify each dimension 

relevant to competent PMTO delivery. Based on findings from previous studies (e.g., 

Chamberlain et al., 1986; Chamberlain & Ray, 1988; Patterson, 1988; Patterson & Forgatch, 

1985; Patterson & Chamberlain, 1988; Stoolmiller, Duncan, Bank, & Patterson, 1993), we 

retained categories from the TPOS and TPC that proved relevant, eliminated or combined 

categories with little empirical value, and expanded categories that required better definition. 

Next we attempted to apply these categories within transcripts or video recordings of family 

intervention sessions with practitioners in training. This application made it possible to parse 

categories into appropriate units. Then, we designed global categories to describe 
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meaningful qualities of adherence and competence. As a next step, PMTO practitioners in 

training were interviewed and asked to evaluate their progress. The extensive notes taken 

during these structured interviews were applied to the developing rating system. Then we 

rated pilot sessions from an OSLC study to refine the process.  

 Finally, we evaluated FIMP by rating sessions of core parenting practices conducted 

by experienced OSLC interventionists. We sampled tapes from skill encouragement and limit 

setting sessions with 20 families from the cases treated by four OSLC professionals within 

the Marriage and Parenting in Stepfamilies (MAPS) prevention study (Forgatch, DeGarmo, & 

Beldavs, 2005). Five families were randomly selected from the caseload of each of the four 

MAPS PMTO interventionists. Ten-minute segments were scored from one session on skill 

encouragement and 10 minutes from one session on limit setting. The 20 MAPS families 

were independently scored by calibrator coders (trained PMTO interventionists) and by a 

reliability coder (the intervention supervisor). Observation of each session produced a 5-item 

scale including Knowledge of PMTO parenting components, Structuring , Teaching skill , 

Process skill , and Overall Development. Using principal components factor analysis, one-

factor solutions within skill encouragement and limit setting produced Eigenvalues of 3.3 and 

4.3, explaining 66% and 85% of the variance for the respective scales. Across topics, a one-

factor solution produced an Eigenvalue of 5.3 explaining 53% of the variance; however, two 

factors were extracted with an Eigenvalue greater than 1.0 corresponding to encouragement 

and discipline subscales. Therefore, separate indicators were retained for the Fidelity 

evaluation. Cronbach’s alpha reliability for calibrators was .87 for encouragement and .95 for 

discipline. Alpha was .89 and .95, respectively, for the reliability coder. The intra-class 

correlation (ICC) coefficient between the calibrators and the reliability coder was .71 for 

encouragement, .93 for discipline, and .90 for a mean of the two scores.  

 The FIMP manual is designed to be used by certified PMTO practitioners. Raters 

must have a solid knowledge base in PMTO principles, techniques, and key components 

(core and supporting parenting practices). Raters must also be able to recognize competent 

adherence to and delivery of PMTO to families and recognize and evaluate this in terms of 

the five FIMP categories. 

 FIMP training requires approximately 40 hours to attain status as reliable coders. At 

the conclusion of training, 3-5 tapes are scored and an ICC score of 70% or higher is 

required. Once reliable, raters have monthly meetings to maintain reliability and to prevent 

rater drift.  
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PMTO practitioners are rated on their adherence and competence in application of 

PMTO principles and procedures using 5 FIMP categories: PMTO Knowledge, Structure, 

Teaching, Process Skills, and Overall Development. A summary checklist of these categories 

and their features (FIMP Categories Checklist) can be found on page 37.  

Basic information regarding PMTO procedures can found in the training manuals 

produced by the PMTO team (Forgatch, Knutson, & Rains, 2007).The training manuals 

describe in detail the PMTO parenting practices, key categories, and relevant intervention 

strategies and techniques that are critical for competent delivery and adherence to PMTO. 
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Observation and Rating Procedures 

  

 FIMP is used to score PMTO sessions or session segments. For session segments, a 

minimum of one 10-minute segment from a given session is rated. Total time required to 

complete scoring a 10-minute segment can take up to approximately 40 minutes: 

approximately 10 minutes to set up the DVD for scoring (by rater or research assistant) and 

up to 30 minutes to rate (3 times the amount of segment time).  

 All intervention sessions are video-recorded and recordings are stamped with the 

running time, preferably using a date-time generator or similar device. Video-recordings are 

labeled with the following: practitioner’s ID, family ID, session number, session date, total 

session minutes, core parenting component(s) covered, and/or other relevant session topics. 

Practitioners provide this and additional information on a Session Information Form. 

Practitioners identify approximate location of core components with a specific time. For 

example, if the early part of the session was spent on troubleshooting encouragement and 

the later on limit setting, the practitioner would indicate: troubleshooting encouragement, 

05:00-40:00; limit setting, 40:00-55:00. This information helps identify session topics and 

promotes ease in making FIMP assignments. 

 

A. Selecting Sessions for FIMP Assignments 

 Recordings selected for scoring must be of good audio and video quality and labeled 

with key information (see paragraph above). Sessions for FIMP rating address one of two 

core components: skill encouragement and limit setting. For each component, two sessions 

are scored, one on the introduction and one for troubleshooting. Introduction includes raps 

about the core concept, identification of a specific system of encouragement or limit setting 

procedure (e.g., token system, incentive chart, time out, work chores), practice through RP, 

and explanation of the system to the child. Troubleshooting involves follow-up work to 

address problems in home application, tailoring to specific family needs or values, assessing 

parent skills, making adjustments, reviewing and practicing methods, and integrating this 

component with other PMTO topics. Troubleshooting encouragement, for example, could 

include revising an incentive chart, introducing other incentive methods, role-playing praise, 

brainstorming rewards. Troubleshooting limit setting may include role plays to improve 

technique, brainstorming privileges to withhold, adding new strategies.  
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B. Identify 10-minute Segment 

The FIMP rater or a trained research assistant identifies FIMP Spots, meaningful 

segments of PMTO sessions. Given a target time of 10 FIMP-rated minutes, a meaningful 

segment may extend between approximately 9 and 11 minutes, depending on reasonable 

break points. For example, if the core component to be rated is skill encouragement, then the 

meaningful segment would include 9 to 11 minutes in which the majority of the topic covers 

introducing or troubleshooting skill encouragement. If the target time is 10 minutes and the 

focus of the segment changes at 9 minutes, stop at 9 minutes.  

Selection of FIMP spots can be identified by carefully supervised research assistants. 

Using information labeled on the video-recording, the research assistant identifies 

appropriate segments for scoring. For example, if the topic were troubleshooting 

encouragement (e.g., reviewing an incentive chart) and the main focus of this topic occurred 

in the last 1/3 of a 60-minute session, the assistant would search for an appropriate segment 

beginning at approximately 40 minutes.  

The assistant views the session recording, identifies an appropriate section, and 

specifies the segment start and stop times. The goal is to identify a FIMP spot with an 

opportunity for the rater to evaluate the five FIMP categories (PMTO Knowledge, Structure, 

Teaching, Process, and Overall Development). Good FIMP spots can be found by looking for 

role plays or opportunities when the role play should occur, practice exercises, or segments 

in which the practitioner explains, demonstrates, or engages parents in learning/practicing the 

component (e.g., explaining the chart to the child; reviewing possible incentives; adjusting the 

size of steps on the chart). Demonstration of a role play is not a prerequisite for selection as a 

FIMP-spot. 

The assistant views the segment to ensure that 10 minutes worth of meaningful 

material is present. The rater/assistant provides relevant information for the FIMP Rating 

Sheet Header (e.g., topic, session date, start/stop time). Sessions without relevant PMTO 

material (i.e., the entire session is spent off-topic to deal with a family crisis), are not FIMP 

scored.  

For more information about selecting a FIMP spot, see the Procedures Checklist on 

page 35. 

 



Revised FIMP Manual 2009            OBSERVATION AND RATING PROCEDURES          9 
 

C. Conduct FIMP Rating  

The FIMP rater double-checks the match between the start-time on the FIMP rating 

form and the video-recording and completes all header information. Rating begins at the 

start-time. Additionally, the rater may view the Family Information Form to learn relevant 

context (e.g., family information such as an impending divorce, loss of job, new stepfamily, 

adoption or new baby in the household, target child’s school suspension); and/or the Session 

Information Form (e.g., the family is unsettled because they witnessed a car accident on the 

way to their appointment, the child ran away, the couple is in the midst of a major argument).  

Raters take notes while viewing segments to enhance accuracy. For each FIMP 

category (Knowledge, Structure, Teaching, Process, Overall Development), raters provide 

bulleted rationales to support their scores. Bulleted information specifies appropriate or 

problematic examples within a given FIMP category. Sufficient information is provided so 

raters can justify their scores during debriefings and reliability checks. Extensive 

documentation is neither desired nor required.  

Each FIMP category is rated separately on a 9-point scale: “needs work” (1, 2, 3); 

“acceptable” (4, 5, 6); “good work” (7, 8, 9). Following viewing, the rater considers each 

dimension and determines the appropriate range. Then, the rater applies the appropriate 

score within that range. For example, if the segment reflects “good work” and is truly 

exemplary, the dimension is scored “9”. Then, the rater moves on to another FIMP category. 

 

D. Considerations for Rating and Training  

 Contextual factors: Situations relating to the family, the session, and/or the FIMP 

segment may be relevant. Such information is obtained from the Family Information 

Form and/or the Session Information Form. 

 Hypothetical perfection: Do not hold practitioners to idealized standards (e.g., be 

realistic). FIMP raters must avoid the trap of being too critical. Be generous but don’t 

give it away. 

 Familiarity and personal perspectives: Coders should “clear the slate” before 

watching a FIMP segment to avoid being influenced by factors relating to practitioner’s 

style, session content, family, or rater’s own mood or biases. For example, when raters 

have scored several sessions in sequence, they may be tired or influenced by other 

factors irrelevant to FIMP scoring. Sometimes a practitioner’s clinical style does not 
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“fit” with that of the rater; beware of rating too low. The rater may be tired, stressed, or 

otherwise distressed. This can affect rating scores. Approach each segment with a 

clean slate. 

 Recording Suitability: Some FIMP spots are not appropriate for scoring: poor sound 

or video quality; inappropriate sampling of PMTO content (e.g., the topic is supposed 

to be troubleshooting encouragement, but most of the session is spent discussing 

clear expectations and giving good directions); poor or incomplete translations. 

 Scores may vary across FIMP categories: It is possible, indeed likely, that FIMP 

scores will differ from category to category. For example, if a practitioner provided 

technically correct PMTO information but delivered it through lengthy monologues, 

Knowledge may be rated high whereas Teaching may be rated lower. 

 Segment Sections: Sometimes it is necessary to incorporate two portions of a 

session into a single FIMP segment. Reasons for this include the following: someone 

leaves the room, the conversation shifts off-topic, therapist shows a videotape, etc. 

Such segments may require longer than 10 minutes, seldom less. 
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FIMP Rating Scale: Range and Score 

 Each of the five categories is rated on a 9-point scale that is divided into 3 sections: 

needs work, acceptable and good work. In addition to the descriptions below, specific 

examples and descriptors are provided within each FIMP category. 

 

Needs Work (1, 2, 3). This range is used when the PMTO practitioner fails to display 

competent adherence to relevant PMTO categories.  

1: No evidence of competence (i.e., very serious technical problems, mistakes, 

moves; content contrary to PMTO; inappropriate or offensive behavior) 

2: A thin thread of competence, but little competence and serious mistakes, little 

relevance to PMTO 

3: Emerging competence (some evidence of competence and adherence, but 

important problems) 

 

Acceptable (4, 5, 6). This range is used when there is adequate performance but problems or 

mistakes. Some mistakes may be resolved if the practitioner manages to recover, move on, 

change direction, or otherwise perform with competence. Scores in this range indicate that 

basic competence and adherence to PMTO has been met to some degree.  

4: Barely acceptable, technical flaws or problems, not at certification level  

Descriptors: Barely adequate 

5: Adequate, not at certification level 

Descriptors: Adequate 

6: Somewhat better than adequate, at certification level 

Descriptors: Quite good; passable 

 

Good Work (7, 8, 9). This range is used for quality work. Segments rated 8 or 9 might be 

useful as a positive demonstrations for training. 

7: Clearly better than adequate 

Descriptors: Really good 

8: Excellent work 

Descriptors: Excellent; beyond good 

9: Exemplary.  

Descriptors: Stunning, outstanding, remarkable 
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FIMP Rating Dimensions 

 

PMTO Knowledge 

Demonstrates proficiency in understanding of PMTO principles and practices and 

Social Interactional Learning (SIL) theoretical model; shows understanding of core 

parenting and supporting practices; demonstrates understanding of technical 

details and procedures. 

 

Features 

1. Applies and shows knowledge of PTMO and SIL principles.  

2. Shows understanding of core parenting practices (e.g., skill encouragement, limit 

setting, monitoring, problem solving, and positive involvement) and supporting 

parenting practices (directions, tracking, emotional regulation, and communication). 

See Appendix 1for description of these practices. 

3. Demonstrates knowledge of specific technical details and procedures (e.g., teaches 

the correct time out sequence; shows how to break up a routine or behavior into small 

steps and write on incentive chart in 5 steps; brainstorms with parents).  

4. Integrates and weaves information regarding PMTO tools as appropriate. 

 

Rating Guidelines  

a. Taking into account the focus of the segment, base rating on what you observed. 

b. The segment may include topics other than the content specified for the segment. For 

example, a segment that focuses on troubleshooting work chores may also include 

encouragement content. Consider proficiency of PMTO Knowledge on components 

observed during the segment regardless of the targeted component. 

c. Skillful use of relevant PMTO raps: clear, pithy statements about discrete categories of 

a PMTO skill; salient/succinct PMTO comments; weaves together information 

regarding components; free of technical errors; longer raps that encompass multiple 

categories and are relevant to discussion but not monologues.  

d. If technically correct, a segment with lengthy monologues by the interventionist (i.e., 

lots of talk by practitioner with little parent participation) could be rated as high in 

Knowledge, but lower in Teaching.  

 

 
 

K 
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e. Judging errors. It is sometimes difficult to judge whether technical, procedural, or 

content aberrations reflect strategic moves or PMTO “mistakes.” Consider the 

following and score appropriately: 

1. Is it possible that the practitioner refrained from correcting a parent’s action or 

statement to avoid confrontation? If so, don’t count as a technical error.  

2. Observe how the situation unfolds: 

a. Timing: The practitioner appears to sympathize when a parent takes a 

position contrary to PMTO. For example, parent endorses long-term 

grounding, spanking, lecturing, threats of harsh punishment, etc. 

Somewhat later the practitioner makes a move on the issue (e.g., 

reviewing pros and cons of long-term grounding, sympathizing with the 

pain parents feel when using harsh discipline, etc.). Not a technical error.  

b. The practitioner prescribes an approach that varies from usual 

procedures. For example, after much negotiation, the parent agrees to 

send the child to time out for 3 minutes (model starts with 5; parent 

wanted 1 minute--practitioner and parent negotiate 3 minutes). The 

practitioner maintains adherence to core principles, yet adjusts to fit the 

family. Not a technical error. 
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Knowledge Rating Examples 

Needs Work: 1, 2, or 3 

 Presents information contrary to the model; fails to present PMTO content when 

relevant; focuses on content irrelevant to PMTO (e.g., lectures on the problems of 

ADHD and the negative behaviors the parents can expect to see with this type of 

handicapping condition; focuses on diagnosing and treating problems that reside 

within the child) 

 Fails to present important content of a parenting component (e.g., given segment, 

teaches discipline without the context of encouragement; tells parents to supervise 

their child but fails to provide tools on how to do so) 

 Makes significant technical or procedural errors (e.g., presents incorrect time out 

sequence with many errors, such as removing a privilege at 6 minutes; develops a 

negatively oriented goal statement during a problem solving task; tells parents to 

use time out not more than once a day). Such single errors do not warrant a rating 

in this range. They may, however, be an indication of a larger problem. 

Acceptable Work: 4, 5, or 6 

 Presents information that shows basic understanding of the principles and model, 

(e.g., explains the general time out procedure, but is short on specifics, without 

examples, or shallow in presentation) 

 Presents core component adequately, but could strengthen important content (e.g., 

sends parents home to use time out without defining time out place; wanders off 

topic and doesn’t return (e.g., while on negative consequences, talks about setting 

clear rules, and then moves to using incentives—without providing sufficient 

information). 

 Makes some minor technical or procedural errors (e.g., when teaching time out, 

fails to give a warning for privilege removal when gets to 10 minutes; with work 

chores, doesn’t have parent specify and write down the steps for the chore) 

Good Work: 7, 8, or 9 

 Presents information showing solid understanding of principles/ model (e.g., 

explains family coercive process in succinct manner with excellent examples) 
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 Demonstrates clear understanding of key components (e.g., when introducing 

discipline, focuses on consequences that are short, match the misbehavior and are 

balanced with encouragement; reviews good directions when introducing 

encouragement systems) 

 Demonstrates parenting tools that are relatively free of technical and procedural 

errors (e.g., presents entire time out sequence correctly, step by step; when 

introducing an incentive chart, covers entire procedure with parent in stepwise 

manner, breaks a routine into 5 do-able steps with appropriate points assigned)
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Structure 

Demonstrates proficiency in session management: follows an agenda, has an 

apparent orderly plan, provides direction for session while being responsive to the 

family, makes good transitions between topics, uses sensitive timing and pacing.  

 

Features  

1. Includes appropriate session components (relevant when rating full sessions): debrief 

home practice assignment (HPA); review; introduction new PMTO material, practice 

and troubleshoot skills; discuss issues raised by family, discuss factors that may 

interfere with or enhance parenting, provides new HPA.  

2. Follows an apparent plan or agenda with goals and objectives.  

3. Manages orderly flow and keeps session moving forward.  

4. Gives appropriate attention to relevant dimensions / categories. 

5. Makes good transitions between session sections or topics.  

6. Sums up and/or integrates information before moving on. 

7. Leads without dominating. 

8. Responsive to family while maintaining leadership.  

9. Uses appropriate and sensitive pacing and timing.  

 

Rating Guidelines 

a. Given the segment, topic, and/or apparent goal, rate based on what is observed during 

the segment (e.g., debriefing HPA; presenting new material). Unless this is a 

certification session, rater will not view the complete session and may not know which 

session components were included/omitted.  

b. Practitioners may structure sessions and segments with flexibility, especially as 

necessary to be responsive to issues brought in by the family or to accomplish agenda 

goals. For example, while generally the HPA is debriefed at the beginning of session, 

for reasons that may not be apparent to the rater, the HPA may appear later. 

c. The session agenda involves helping parents develop effective parenting practices, 

taking into account contexts and issues of the family and family members. Rater 

scores based on the balance between keeping to a plan and being responsive to 

family’s issues. 

 
 

S 
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d. Proficiency in managing the session is often paired with or embedded within Process 

Skills that make the family feel supported while the practitioner keeps them on track 

and moving forward. Rate the Process skills within Process. Structure includes 

redirecting topics, setting ground rules, making unexpected moves to get the session 

under control (physically getting up and moving around), and summing up. 
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Structure Rating Examples 

Needs Work: 1, 2, or 3  

 Practitioner dominates (e.g., dictates session content - tells parents what to do, 

“talks at” parents); alternatively, parents dominate (e.g., practitioner has no control 

of session) 

 Ignores or is insensitive to issues brought by family (e.g., mother’s child—not focal 

child is arrested and practitioner fails to acknowledge or give attention to this 

important issue) 

 No apparent plan, agenda, direction or session goals - session is “all over the map” 

(e.g., talk about bedtime incentive chart , then move to talk about problems at 

school, then on to about vacation—no summary, closure, or integration across the 

topics) 

 Transitions, pacing and timing inappropriate (e.g., moves so slowly that parents 

lose interest; alternatively, moves too fast and family becomes disengaged; fails to 

link topics) 

Acceptable Work: 4, 5, or 6 

 Practitioner leads without dominating, but sometimes struggles to maintain 

leadership (e.g., parents often sidetrack to talk about co-workers, personal history, 

past relationships, troublesome in-laws); alternatively, practitioner dominates to 

some degree but manages not to overwhelm parents or session (e.g., permits 

parents to go off track but brings topic back on track) 

 Practitioner acknowledges sensitive family issue while staying mostly on track 

(e.g., mother’s child is arrested) and interventionist listens to the issue, empathizes, 

addresses it to some degree, doesn’t set another time to discuss further, 

conversation is lengthy but parent appears mostly satisfied) 

 An apparent plan, agenda, and goal, though practitioner has some challenges 

sticking to the plan (e.g., while reviewing the incentive chart for bedtime, 

systematically works on steps – becomes sidetracked talking about school issues, 

but returns to finish the chart) 

 Transitions, pacing, and timing are adequate, though could be “smoother” or better 

matched to family (e.g., some abrupt moves between topics, lurching from the HPA 

to introducing new material; pacing a little fast for the family, but appears to work 

adequately) 
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Good Work: 7, 8, or 9 

 Good match in terms of leading and engaging parents (e.g., one does not dominate 

other) 

 Sensitive/responsive to family issues/contexts brought to the session (e.g., 

acknowledges important issue; attends to it within the time and goals of the session 

and satisfies the parents) 

 Clear plan, agenda and goal; practitioner follows plan without being rigid (e.g., the 

topic is time out – practitioner moves through the sequence without excessive 

sidetracking; makes family feel heard when they disagree or have questions) 

 Smooth, elegant, sophisticated transitions, pacing and timing (e.g., when moving 

from practicing role plays to giving the home practice assignment, interventionist 

summarizes, provides context, and sets up for the home practice assignment) 
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Teaching 

Demonstrates proficiency in balancing specific instructional strategies (e.g., Verbal 

and Active Teaching tools) to promote parents’ mastery and independent use of 

PMTO practices, skills, and tools. 

 

Features  

Verbal Teaching (mainly talk by practitioner) 

1. Gives information 

2. Provides specific instructions 

3. Provides rationales 

4. Uses PMTO raps – clear statements about discrete dimensions of a skill; salient; 

succinct; weaves together key components that are generally free of technical errors; 

can include longer raps that cover multiple categories and are relevant and 

appropriate to discussion 

5. Pinpointing primarily by practitioner who breaks global behaviors/goals into specific, 

observable behaviors/goals/steps. For example, the practitioner says, Making the bed 

has many different steps: smoothing the sheet, straightening the upper sheet and 

blanket, etc. Asking the parents questions that leads them to pinpoint is Active not 

Verbal Teaching. 

6. Provides sufficient information to enable family to accomplish skill, taking into account 

the specifics of the situation and the family’s progress  

7. Reviews previously-learned material 

8. Integrates/weaves information together 

 

Active Teaching (practitioner actively engages family in teaching/learning process) 

1. Balances giving information with eliciting information / knowledge / goals. 

2. Elicits goal behavior through questioning, brainstorming, problem solving 

3. Uses multiple teaching tools: role play; exercises like the Sandwich Game, props, 

cards, whiteboard or flipover. 

4. Helps parents pinpoint specific behaviors or sequences by asking leading questions 

5. Engages family--keeps family actively involved and fully participating in session. 

6. Assesses family’s skills and addresses gaps.  

 
 

T 
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7. Pre-corrects: anticipates errors or difficulties and intervenes to prevent them; 

unobtrusively provides prompts to strengthen successful performance. 

8. Breaks content into teachable units through questioning or problem solving process  

9. Uses movement—practitioner moves around the room, is able to get family to move 

around, changes chairs, etc. 

10. Balances encouragement with correction, favoring encouragement in 5:1 direction.  

11. Leads family to predict problems, identify obstacles, brainstorm ways to manage them  

12. Adjusts PMTO tools to fit family 

13. Punctuates key PMTO components: when parents show understanding, make PMTO 

statements, suggest relevant and appropriate strategies, practitioner emphasizes with 

supportive comments, actions, etc. 

14. Balances Verbal Teaching/Active Teaching—typically emphasizing Active Teaching 

15. The list above is not intended to be fully inclusive, nor are practitioners expected to 

use all during a given segment/session. 

 

Role Play 

Role play is a form of Active Teaching that may range from full engagement in a series of 

well developed scenarios or mini demonstrations of ways a person might talk or act. In 

general, role plays are used to:  

1. Teach PMTO skills and principles 

2. Promote parents’ mastery and independent use of PMTO skills and tools 

3. Expand perspectives to incorporate the point of view of others 

4. Assess, troubleshoot, and fine-tune skills 

5. Differentiate categories that affect effective or ineffective practice of skills (e.g., wrong 

way/right way examples) 

6. Provide opportunity to learn through action and practice 

7. Decrease need for Verbal Teaching 

8. Engages family members appropriately 

9. Model, prompt, and coach family members to proficiency 
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Features of Good Role Play:  

 Capitalizes on opportunities to use role play as a teaching tool 

 Takes advantage of teachable moments  

 Conducts sufficient number and range of examples 

 Conducts series of role plays that differentiate effective and less effective 

approaches (right way/wrong way) 

 

Set up 

 Establishes clear scenarios  

 Provides direction (who is to do exactly what)  

 Models/demonstrates  

 Provides appropriate and sufficient information 

 Draws family into role play quickly and effectively  

 

Conduct  

 Coaches family members appropriately 

 Models, prompts and guides family members throughout role play. 

 Uses theatrical strategies 

 Uses movement 

 Breaks role play into small steps, chunks 

 

 Debrief 

 Punctuates and frames participants’ effective actions  

 Reinforces, supports, encourages  

 Weaves in instructional materials 

 Guides parents to recognize and reinforce their own and each other’s actions  

 Engages participants in identifying key categories through questioning process 

 Helps parents specify factors that differentiate effective and less effective action  

 Concludes with right-way example 
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Rating Guidelines 

a. Rate what transpired; taking session/segment/topic into account evaluate the 

practitioner’s approach and family members’ responses  

b. Differentiate between Teaching and Process and score separately. Process Skills 

provide a safe learning environment but do not provide practice or specific information  

c. Take into account the extent to which specific teaching strategies are matched to and 

appropriate for a given family 

d. Attend to the balance between Active Teaching and Verbal Teaching.  

e. Although telling a family member exactly what to do is necessary at times; this should 

not be the principal manner of teaching 

f. Attend to how well the family receives information and the likelihood they will be able 

to apply it themselves. This may be indicative of how well the practitioner is teaching 

g. Lower scores may be relevant when practitioner provides too much information at 

once 

h. Extensive practitioner talk without active family engagement is to be avoided 

i. Confront/challenge/disagree combined with Teaching leads to resistance and is to be 

avoided at all costs 

k. A practitioner may refrain from correcting a parent’s mistake or disagreeing with a 

strategy/belief contrary to PMTO. To do so would be to confront. Do not rate such 

practitioner restraint as a technical error. 

l. Judging technical or conceptual errors in role play: is it strategic or a true error. It may 

be difficult to judge if the “mistake” or “error” by the interventionist is really an error or a 

strategic move. 

1. The interventionist may not correct a parent’s mistake or respond to a parenting 

strategy/belief that is contrary to PMTO right away so as to avoid confrontation, 

and thus it may appear as if the interventionist made a mistake or is agreeing with 

a strategy that is apparently contrary to PMTO methods.  

2. The role play may contain details or strategies that seem like a technical error, but 

are actually planful or intentional on the part of the interventionist. For example, 

one parent may have refused to role play and the interventionist is intentionally 

focusing on conducting the role play with other parent.  

m.  Although there may be minor errors or oversights, if they don’t interfere with the 

overall goal of teaching concepts and procedures, scoring should not be affected. 
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Teaching Rating Examples 

Needs Work: 1, 2, or 3  

 Combines confront and teach (e.g., tells family they aren’t applying discipline 

strategies correctly, then tells them how; asks parent’s position, then tells them it’s 

wrong/inappropriate) 

 Emphasizes Verbal Teaching with no or very little Active Teaching (e.g., tells 

parents how to use kid bucks but doesn’t demonstrate/role play; tells parents how 

to hold a family meeting without practicing or helping parents set up meeting 

procedures)  

 Fails to elicit goal behaviors from parents or engage parents in pinpointing (e.g., 

tells parents typical behaviors to encourage, but does not elicit specific behaviors 

they want) 

 Fails to use movement and/or variety of teaching activities (e.g., sits in chairs and 

talks entire session instead of engaging in structured activities) 

 Presents tools in chunks that are too global, difficult or without sufficient information 

or practice to grasp the concept  

 Sets up parents for failure in HPA (e.g., presents time out and privilege removal in 

one session without practice and expects parents to use; sends parents home with 

insufficient preparation) 

 Fails to use appropriate PMTO raps 

 Uses raps that are weak, ineffective, inaccurate, or too long 

 Fails to punctuate key PMTO components  

Needs Work: Role Play   

 Fails to set up family for success. (e.g., for first RP teaching TO sequence, 

interventionist says, “Ok, now you send Tom here to time out”) 

 Fails to model, coach, break the RP into appropriately sized steps, (e.g., begins by 

having the parent RP TO starting with the direction and going to privilege removal; 

for explaining incentive chart to child, does not model when the parent gets stuck; 

stays seated and talks about the RP rather than practice) 

 Fails to make RP theatrical or incorporate movement 

 Fails to debrief RP (e.g., after RP, practitioner says, “Great,” and moves on) 

 Debriefs RP with an emphasis on correcting parents 
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 Has technical errors in RP (e.g., uses negative set up when explaining TO to child; 

fails to use praise for specific behaviors when practicing contingent praise) 

 Misses opportunities to RP (e.g., tells parents how to teach child restaurant 

behavior without RP; tells parents how to talk to a principal in a difficult situation, 

without RP) 

 Fails to conduct enough RPs with sufficient range of examples to ensure mastery 

(e.g., has parent practice sending child to TO once and sends parent home to use 

TO; RPs using TO only in easy situations before sending parent home to use TO) 

Acceptable Work: 4, 5, or 6 

 Confronts/challenges parent within mildly supportive context (e.g., I was wondering 

why you gave a direction then, but I can sure understand)1 

 Some balance between Verbal Teaching/Active Teaching, but misses important 

Active Teaching opportunities (e.g., parents say they need practice in giving praise, 

applying consequences – practitioner talks a little long before moving into practice) 

 Elicits goal behavior and engages parents, but misses key opportunities (e.g., 

provides list of situations for kid bucks, but fails to elicit behaviors from parents) 

 Uses some variety of Teaching skills, but misses important opportunities (e.g., 

describes how to get child to clean room when could have used PMTO cards) 

 Breaks skills into teachable units, but has some important challenges  

 Uses some PMTO raps, but could strengthen them (e.g., shorter, better timed, 

more suited to specific family storyline) 

 Punctuates key PMTO components, but could strengthen method (e.g., tone of 

voice, body language, movement, writing on board) 

Acceptable Work: Role Play  

 Sets up with enough information and demonstrates what to do, but insufficient info 

or structure was provided (e.g., parents break into an argument during RP because 

practitioner forgot to tell parent to go to TO on first direction) 

 Does adequate job of modeling, coaching, and breaking RP into small enough 

steps, and some movement, but has important challenges (e.g., coaches parents 

after they make a mistake, having failed to precorrect; breaks RP into steps but 

rushes through each step) 

 
1Please note: The original manual incorrectly paired Confront with Teach. This is the correct version. 
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 Debriefs RP but has some challenges (e.g., makes appropriate points but gets off 

track and finally returns; leaves out important details that would strengthen 

learning) 

 Demonstrates minor technical or procedural errors during RP 

 Conducts one or two RPs, but parent would have benefited from more or wider 

range of examples  

 Capitalizes on opportunities to RP, but misses important opportunities (e.g., during 

RP, parents ask question; practitioner explains instead of teaching through RP) 

Good Work: 7, 8, or 9 

 Good balance between Verbal Teaching/Active Teaching, with a clear emphasis on 

Active Teaching (e.g., for TO, practitioner moves smoothly into RP, debriefs using 

whiteboard, and engages parents in pinpointing specific behaviors for TO use) 

 Elicits goal behavior through active questioning and skillfully engages parents 

brainstorming process 

 Sets up parents with information, and guides them to suggest that information as 

solution for own situation (e.g., gives incentive examples, then helps parents 

generate their own list; goes through problem solving (PS) steps, then leads 

parents through PS exercise with the parents’ choice of goal behavior) 

 Skillfully uses movement, teaching exercises, or guided activities 

 Breaks skills into appropriately sized steps and teachable units taking the needs of 

the family into account  

 Confronts or challenges parent within strong context of support (can only be done 

after rapport with the parents has been established: e.g., Now, wait a minute. I 

don’t understand how you did that?!? It should have been too hard for you or 

anyone to keep their cool in that situation.) Effective supportive confronts are rare. 

Note that the example does not pair confront with teach. 

 Uses well-chosen and well-timed PMTO raps; pinpoints discrete dimensions of 

skill; salient; succinct, weaves together key components free of technical errors 

 Punctuates key PMTO components throughout and in a variety of ways (e.g. Yes 

you are so right! Timing is really important. (writing and underlining on board)  
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Good Work: Role Play  

 Capitalizes on RP opportunities with seamless transitions, pacing and timing (e.g., 

parent says she has difficulty getting child to come to the dinner table; practitioner 

skillfully moves into relevant RP) 

 Conducts sufficient number of RP with sufficient range of examples (e.g., practices 

to proficiency) 

 Many good examples of modeling, coaching, breaking RP into right size 

 Use of RP sets that differentiate the behaviors that make an action effective or not 

 Sets up family with enough information and/or models what to do (e.g., what to say, 

which role to play, what to observe) 

 Skillfully conducts and coaches RP (e.g., whispers in mom’s ear; uses lots of 

encouragement and skillfully weaves in correction; spends enough time on each 

step; precorrects parents’ criticism of each other by directing them to specify the 

other’s positive actions) 

 Conducts specific debriefs (e.g., stays positive, punctuates key components, varies 

the time spent on debrief, weaves in new material)



Revised FIMP Manual 2009                 PROCESS SKILLS    28 

Process Skills 

Demonstrates proficiency in use of strategic moves and/or therapeutic, 

intervention, and clinical Process Skills; promotes safe and supportive learning 

environment 

 

 Features 

1. Effective Questioning Process--questions designed to lead to parents’ strengths, 

provide opportunity for answers that promote growth and development; and/or provide 

for expression of positive beliefs, family storyline. In general, these questions  

a. Elicit goal statements, strengths 

b. Elicit answers relevant to session topic 

c. Lead away from reponses that  involve conflict, despair, sidetracks, attacks 

2. Prevents/manages resistance 

3. Prevents/manages conflict 

4. Connects with family’s storyline 

5. Maintains appropriate balance between/among family members, between practitioner 

and family 

6. Promotes united approach 

a. Maintains neutrality and appropriate alignment 

b. Promotes perspective taking 

c. Disengages/de-escalates conflict 

d. Keeps both parents (and other participants) appropriately engaged  

7. Focuses on encouragement/support 

a. Emphasizes strengths/positives 

b. Reinforces 

c. Joins 

d. Shows genuine interest 

e. Appropriate self-disclosure 

f. Disagrees with negative self-statements to support strength-based perspectives  

g. Absence of inappropriate confront/challenge  

8. Uses variety of clinical tools: (examples)  

a. Normalize 

b. Interpret/Reframe 

 
 

P 
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c. Metaphors 

d. Mirror/Match 

e. Strategic warning 

f. Take responsibility for problem 

g. Paraphrase/Summarize 

h. Humor 

i. Paradox 

j. Punctuate 

k. Reflect 

l. Supportive interrupt 

m. Theatrical 

n. Movement  

9. The list of Process Skills is not intended to be fully inclusive. 

10. It is not expected that a practitioner will engage in all such practices during a given 

session or session segment. 

 

Rating Guidelines 

a. Confront/challenge is seldom necessary, must be done strategically, and within a 

strong context of support. Unless carried out with great skill, use of confront/challenge 

is likely to reduce the process score. Confront/challenge should not be combined with 

teaching. There should be a separation between confrontation and teach, with a rich 

supply of support, humor or other positive distraction —never pair teach and confront 

together. See additional comments within Teaching 

b. Interruptions are not necessarily negative. For example, short, facilitative comments by 

a practitioner may be supportive (e.g., to clarify, redirect, summarize) or needed to 

maintain structure.  

1. When a family member is off topic, inappropriate, or in conflict with another, 

interruptions may be good process and/or structuring moves.  

2. Interruptions that take the floor away from one who is moving in a good direction 

can be disruptive.  
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Process Rating Examples 

Needs Work: 1, 2, or 3  

 Uses little or poor questioning process; asks questions without clear purpose; 

questions lead process astray, elicit negative set or promote conflict (e.g., Did your 

husband following up with the incentive chart?) 

 Gets caught in negativity swamps; focuses on what is wrong or not desired/not 

expected (e.g., lengthy negative story by parent is supported/promoted by 

practitioner ) 

 Practitioner engages in, promotes, or reinforces lengthy stories of 

problems/conflicts  

 Promotes misalignment or imbalance between parents (e.g., joins one against the 

other)  

 Fails to connect with family’s storyline or disrespects it (e.g., little attempt to 

understand beliefs/history; belittles point of view) 

 Uses narrow range of process tools and these are weak and/or ineffective. 

 Generates/maintains resistance (e.g., parents fail to do HPA and practitioner 

criticizes, or, alternatively, ignores and moves on) 

Acceptable Work: 4, 5, or 6 

 Uses effective questioning process sometimes; gets into occasional traps but 

recovers (e.g., Did you do the HPA? (Silence). Tell me about your experience with 

TO? Tell me some times when it would have been good to use.); sometimes led off 

track but recovers  

 Attempts to focus on support, but struggles to find/maintain positive course (e.g., 

parents tell stories about child misbehaviors and practitioner fails to change 

course) 

 Generally maintains alignment/balance between parents but occasionally seems to 

support one parent over other (e.g. agrees with mother and appears to offend 

father, but recovers) 

 Connects with storyline but misses opportunities to weave in with PMTO storyline 

 Uses multiple process tools, but could strengthen timing, tailor tools to family 

 Prevents/manages resistance adequately, but missed opportunities and weak 

strategies  
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Good Work: 7, 8, or 9 

 Uses effective questioning process: elicits goal behaviors, promotes problem 

solving; focus on strengths/positive behaviors; makes family feel understood, 

listened to, respected  

 Strongly focuses on encouragement/support; stays focused on positive rather than 

negative behaviors; sustains positive path (e.g., recognizes/empathizes family 

difficulties family, but able to put aside and return later) 

 Maintains appropriate alignment/balance between parents/family members and 

between practitioner and family (e.g., engages in perspective taking; maintains 

neutrality) 

 Connects with family’s storyline and weaves together with PMTO storyline 

 Uses rich and varied process tools (e.g., depth, wisdom, sophistication, timing, 

theatrics) 

 Prevents/manages resistance well
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Overall Development 

Demonstrates proficiency in engaging family in practice of PMTO methods that 

promote their healthy development and PMTO progress; evidence of incorporating 

contextual, individual and family circumstances within the method and theoretical 

perspective; promotes and accomplishes apparent family satisfaction and growth 

  

Features 

1. Engages family in change process 

2. Capacity to tailor methods to address difficulty of family or contextual situations 

3. Family is making progress 

4. Likelihood family will be able to apply procedures at home 

5. Family’s satisfaction 

6. Apparent positive relationship with therapist 

7. Likelihood family will come back 

8. Effective application of PMTO method/SIL theory 

 

 Rating Guidelines 

a. Adjust rating for difficulty of family, session content, sensitivity of issues brought into 

session. Note that sometimes the resistance/difficulty is generated by practitioner’s 

approach and incorporate this into the Overall Development rating.  

b. Growth or progress occurred. Past growth may be evidenced by parents’ 

understanding and practice. Score as growth. Within the course of the 

segment/session, family may show clear progress.  

c. When relevant, practitioner makes adjustments to promote family’s understanding, 

buy-in, use of PMTO tools, especially in light of adversities. 

d. Signs that family is satisfied with practitioner, procedures, materials, program, 

progress (e.g., parents talk about how much they’ve learned, how effective the 

procedures are, positive comments being made by others, their own sense of 

mastery). 

e. Likelihood of continuing. It may be easiest to judge in terms of family’s expression of 

dissatisfaction or need/desire to quit. 

 

 
 

O 



Revised FIMP Manual 2009                       OVERALL    33 

Overall Development Rating Examples 

Needs Work: 1, 2, or 3 

 Family appears dissatisfied and not likely to return because of their dissatisfaction 

 Practitioner shows little, if any, ability/desire to tailor procedures to family’s needs 

 Segment/session shows little relationship to PMTO method or SIL theory (e.g., 

much discussion about diagnoses, hopelessness of situation, and little if any 

PMTO information or practice)  

 Family seems unlikely to use tools/strategies because of insufficient 

exposure/practice  

 Little, if any, growth evidenced in skills or understanding of PMTO, and family 

seems to have had little exposure to PMTO1  

 Unrealistic expectations that family can apply procedures at home given their 

adverse circumstances and practitioner makes no effort to tailor for specific needs) 

 Serious family/contextual difficulties may moderate scoring—consider being more 

generous with difficult circumstances not generated by the practitioner 

Acceptable Work: 4, 5, or 6 

 Family seems satisfied and likely to return for next session 

 Apparent that family will try to use tools/strategies, though they seem rather unsure 

of selves and practitioner could have strengthened and improved their skill  

 Some relationship of content/practice to PMTO/SIL, although somewhat tangential 

 Some growth in skills or understanding of PMTO occurred 

 Given difficulty of family/contexts, there was some movement 

Good Work: 7, 8, or 9 

 Clear that family is satisfied and high likelihood will return for next session 

 Clear that family has learned skills well and is likely to use them at home 

 Good example of application of PMTO/SIL principles without problems/mistakes 

 Considerable growth in skills or understanding of PMTO 

 Family or context was difficult, and yet practitioner was able to tailor methods to 

specific needs and facilitate movement 

 
_______ 
 
1 Please note: The original manual had misplaced this point in “Acceptable Work.” The appropriate 
location is here in “Needs Work.” 
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Identifying a FIMP spot: Procedures Checklist 
 

1. Select session to rate 
 

2. Choose session identified as core parenting practice (introduction or troubleshooting): 
 

 Skill Encouragement     
 Limit Setting      

 
3. Ensure that recording is labeled with identifying information:  
 

 Practitioner’s Assigned Number   
 Family Number      
 Session Date   
 Session Number      
 Core Parenting Component 
 Start-Stop Times 
 Total number minutes 

 
4. Ensure that recording is labeled with specific parenting practice and has approximate 

location on DVD 
 

5. Specify the start and stop time of 10 minute segment 
 

6. Ensure that Family Information Form and Session Information Form are available to 
FIMP rater. 
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FIMP Categories Rating Form 
Knutson, Forgatch, Rains, & Sigmarsdóttir, 2009  

Interventionist ____ Family #__ Session #___ Session Date _______ Rater __ Content ______ Phase ____ Date Coded _______ 
Time(s) Coded: ___:____:_____ - ___:____:____ ___:____:_____ - ___:____:____ ___:____:_____ - ___:____:____  

 

 Good Work Acceptable Needs Work 
PMTO Knowledge 9 8 7 6 5 4 3 2 1 

• Applies principles and model • Understands core/supporting 
parenting practices 

• Uses correct technical details/procedures  
• Integrates PMTO tools as relevant 

   

Structure 9 8 7 6 5 4 3 2 1 

• Follows an agenda 
• Includes appropriate sections 
• Manages orderly flow 
• Appropriate attention to relevant categories 

• Responsive to family 
• Maintains leadership 
• Leads without dominating 

• Good transitions 
• Sensitive pacing  
• Good timing 
• Sums up 

   

Teaching 9 8 7 6 5 4 3 2 1 

Verbal Teaching 
• Gives information/ instructions 
• Provides rationales  
• Good PMTO raps 
• Pinpoints 
• Provides sufficient information 

Active Teaching
• Uses variety of activities 
• Balances verbal Teaching/active 

Teaching 
• Elicits goal behavior 
• Engages family 
• Integrates/weaves information 
• Guides review of material 
• Assesses skills and fills in gaps 
• Pre-corrects 
• Breaks into teachable units 
• Balances encouragement/ correction 
• Predicts problems 
• Leads parents to pinpoint 
• Adjusts PMTO tools to family 
• Punctuates 
  

Use of Role Play 
• Capitalizes on opportunities 
• Conducts sufficient number/range  
Sets up: 
• Models/demonstrates  
• Provides enough information 
• Directs what to do 
Conducts/Coaches 
• Engages family 
• Models/prompts/coaches 
• Breaks into appropriate steps/chunks 
• Theatrical/Uses movement 
Debriefs: 
• Balances encouragement/ correction 
• Weaves instructional material 
• Differentiates 

   

Process Skills 9 8 7 6 5 4 3 2 1 

• Uses questioning process 
• Prevents/manages resistance 
• Prevents/manages conflict 
• Maintains balance 
• Promotes united approach 
• Encourages/supports 
• Connects with storyline 

• Uses variety of tools 
• Normalizes  
• Interprets/reframes 
• Metaphors 
• Mirrors/matches 
• Strategic warning 
• Takes responsibility 

• Paraphrases/summarizes 
• Humor 
• Paradox 
• Reflects 
• Supportive interrupts 
• Keeps contact 
• Movement 

   

Overall Development 9 8 7 6 5 4 3 2 1 

• Application of PMTO/SIL model  
• Adjusts for context/situation/needs 
• Apparent relationship with therapist 

• Family making progress 
• Likelihood family will use 
• Likelihood family will come back 

• Family’s satisfaction 
• Difficulty of family/situation 
• Growth occurred 
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FIMP Categories Checklist 
 

 

PMTO Knowledge 
• Applies principles and model 
• Understands core/supporting parenting practices 
• Uses correct technical details/procedures 
• Integrates PMTO tools as relevant  
 
Structure 
• Follows an agenda 
• Includes appropriate sections 
• Manages orderly flow 
• Appropriate attention to relevant categories  
• Responsive to family 
• Maintains leadership 
• Leads without dominating 
• Good transitions 
• Sensitive pacing  
• Good timing 
• Sums up 
 
Teaching 
Verbal Teaching 
• Gives information/ instructions 
• Provides rationales  
• Good PMTO raps 
• Pinpoints 
• Provides sufficient information 
Active Teaching 
• Uses variety of activities 
• Balances verbal Teaching/active Teaching 
• Elicits goal behavior 
• Engages family 
• Integrates/weaves information 
• Guides review of material 
• Assesses skills and fills in gaps 
• Pre-corrects 
• Breaks into teachable units 
• Balances encouragement/correction 
• Predicts problems 
• Leads parents to pinpoint 
• Adjusts PMTO tools to family 
• Punctuates 
Use of Role Play 
• Capitalizes on opportunities 
• Conducts sufficient number/range  

Sets up: 
• Models/demonstrates  
• Provides enough information 
• Directs what to do 

Teaching (Continued) 
Conducts/Coaches 

• Engages family 
• Models/prompts/coaches 
• Breaks into appropriate steps/chunks 
• Theatrical/Uses movement  

Debriefs: 
• Balances encouragement/correction 
• Weaves instructional material 
• Differentiates 
 

Process Skills 
• Uses questioning process 
• Prevents/manages resistance 
• Prevents/manages conflict 
• Maintains balance 
• Promotes united approach 
• Encourages/supports 
• Connects with storyline 
• Uses variety of tools 
• Normalizes  
• Interprets/reframes 
• Metaphors 
• Mirrors/matches 
• Strategic warning 
• Takes responsibility 
• Paraphrases/summarizes 
• Humor 
• Paradox 
• Reflects 
• Supportive interrupts 
• Keeps contact 
• Movement 
 
Overall Development 
• Application of PMTO/SIL model  
• Adjusts for context/situation/needs 
• Apparent relationship with therapist 
• Family making progress 
• Likelihood family will use 
• Likelihood family will come back 
• Family’s satisfaction 
• Difficulty of family/situation 
• Growth occurred 
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Appendix 
 

Description of Core and Supporting Parenting Practices 

This section provides a brief overview of the core and supporting parenting practices. Refer 

to the PMTO training handbooks (Forgatch, Rains, & Knutson, 2007) for detailed information. 

 

1. Core Parenting Practices 
A. Skill Encouragement 
B. Limit Setting (Discipline) 
C. Monitoring 
D. Problem Solving 
E. Positive Involvement 

2. Supporting Parenting Practices 
A. Directions 
B. Tracking 
C. Emotional Regulation 
D. Communication 

 

 

1. Core Parenting Practices 

 
A. Skill Encouragement 

 Discussions, exercises, role plays, games, or other activities relevant to teaching 

and improving behavior through contingent positive response; providing consistent 

learning environments that set up children to be successful. 

 Positive response includes social reinforcement (e.g., praise, hugs, smiles, 

pleasant words, high fives, and other positive actions), material or instrumental 

incentives (e.g., points, stickers, stars, kid bucks, tokens), and incentive programs 

(e.g., point charts, school-to-home cards). 

 Topics include using encouragement (positive reinforcement) to promote children’s 

prosocial development, behavior, cooperation, positive actions, skill development; 

parents as teachers, teaching positive behavior through contingent positive 

reactions; teaching tools that promote positive behavior, benefits of encouragement 

as teaching strategy; ways to structure the environment to maximize children’s 

opportunities to succeed; focusing on and giving attention to children’s positive 

behaviors. Does not include use of negative consequences to promote skill 

development 

 Examples of specific behavior to encourage: following directions; completing 

chores (e.g., cleaning bedroom) and routines(e.g., going to bed on time, getting to 

school on time); using appropriate social behaviors, following the rules away from 

home (e.g., in the grocery store, at grandma’s, in a restaurant) 
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B. Limit Setting (Discipline) 

 Discussions, role play, exercises, games, or other activities related to the provision 

of contingent negative consequences or penalties to reduce or eliminate 

problematic, undesirable, deviant, or otherwise negative behavior 

 Examples of strategies include time out, work chores, fines, and privilege removal, 

boring repetitive events like writing sentences or copying words from the dictionary. 

These strategies may be referred to as punishment, discipline, limit setting, 

establishing boundaries, sanctions, and negative consequences  

 Topics include the suitability of various types of negative sanctions, past 

experience with discipline situations (when parents were kids, discipline with 

siblings, other kids), couple disputes about discipline, and emotional regulation 

around discipline issues (e.g., staying calm, acting neutral) 

 Examples of specific behaviors for application of limit setting: noncompliance, 

swearing, physical aggression, lying, and rule violations 

 

C. Monitoring 

 Discussions, role play, exercises, games, or other activities related to paying 

attention to, keeping track of, or otherwise supervising children’s whereabouts, 

activities 

 Topics include paying attention to peers, ways to contact parents of peers, 

childcare arrangements at home or outside the home, checking on kinds of people 

who may be present where youngsters go, checking on whether or not youngsters 

go where they say, checking on home environments where children visit, 

transportation arrangements, checking on school activities, attention to after-school 

activities, what children do in the community; rules around when children should be 

home and who they are with 
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D. Problem Solving 

 Discussions, exercises, role plays, games, or other activities relevant to resolving 

and preventing problems, conflicts, negative issues. Using same to achieve new 

goals, make plans for the future, and establish contracts or agreements among 

family members 

 Can include ideas for exchange, negotiation and/or compromise; discussions about 

aspirations, hopes, and dreams if they are relevant to what people want, rather 

than what they don’t want 

 Dimensions include making goal statements, brainstorming (generating a variety of 

solutions), considering advantages and disadvantages of ideas or solutions, 

making plans, writing agreements, having family meetings 

 Procedures can be applied to prevent problems, to plan pleasurable activities, to 

manage current problems, to negotiate disagreements, establish agreements 

among family members 

 

E. Positive Involvement 

 Discussions, exercises, role plays, games, or other activities relevant to the 

parents’ active and positive involvement in children's activities and day-to-day life 

at home, school, and in the community 

 Topics include supporting and/or participating in youngster’s prosocial activities: 

spending time with them in fun activities (going to games, the school cultural fair), 

providing transportation (driving for a field trip or team game, taking youngsters to 

and from lessons, school activities, or friends’ homes), activities with children and 

their peers, attending games, recitals, or other performance activities; attending 

curriculum night; providing home resources for children with their friends (e.g., 

sleepovers, parties, hanging out). Can also include simply spending time at home 

playing or engaging with children (not  as specific reward earned for appropriate 

behavior). 

 Can include problematic situations for the child as long as the parent is involved in 

an appropriate, supportive, helpful, caring, and non-hostile manner way (for 

example, accompanying children in supportive manner to a meeting with the child's 

principal to get information following a behavior referral) 
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2. Supporting Parenting Practices 

 

A. Directions 

 Discussions, role-play, exercises, games, or other activities that help family 

members become proficient in use of effective directions/instructions  

 Topics include commands, requests, demands, or other communication letting 

people know what is expected of them now or in the near future, and is a 

foundational skill for promoting children’s cooperation 

 May involve facial expression, voice tone, body language, proximity, and stand-

hold when giving directions 

 

B. Tracking 

 Discussions, exercises, role plays, games, or other activities relevant to specifying 

behaviors as discrete events, keep track of, count, observe, or chart behavior 

 Topics include counting, charting, or other ways of observing behaviors (e.g., 

charting parent behavior such as good/bad directions) and child behavior 

(compliance/noncompliance), the problem behavior the parent wants to decrease 

and the prosocial opposite the parent wants to increase (compliance/ 

noncompliance, hitting/keeping hands to self, shouting/talking with inside voice) 

 

C.  Emotional Regulation 

 Discussions, exercises, role plays, games, or other activities relevant to identifying 

and regulating a range of emotions, managing negative emotions (e.g., anger, 

sadness), promoting positive emotions (e.g., interest, warmth, pleasure), 

recognition of the interrelationship between parents’ emotions can children’s 

emotions and behaviors 

 Examples of strategies include deep breathing, disengaging,  imaging,  focusing on 

the positive 
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 Topics include showing positive affect during praise, maintaining neutral facial 

expression and voice tone when giving directions, controlling anger when kids 

misbehave. Includes role-plays using different emotional expressions 

 Also includes how people express specific affects, where they feel them, how they 

react to another person’s expression of emotion, and how to get someone to talk 

about emotions (e.g., making a collage with a child) 

 

D. Communication  

 Discussions, exercises, role plays, games, or other activities relevant to effective 

interpersonal interaction 

 Includes active listening skills (e.g., appropriate eye contact, matching affect, 

making comments that show interest) 

 Includes active speaking skills (e.g., being concise, pausing for a response, 

paraphrasing), asking reasonable questions (not leading questions in which no 

matter how the other person answers, they’re likely to be in trouble), not jumping to 

conclusions, making good goal statements as a part of communication skills, 

compromising 

 

 
 


